Abstract. In view of the fact that teacher discussions in professional online communities are not frequently researched, the author decided to conduct a small scale study with the aim to analyse discussions held by members of two Facebook groups for English language teachers. The findings show that members of both groups want to know how they could help their students, and discuss their own professional and personal needs. Moreover, members of both groups show their appreciation not only towards practical solutions, but also towards the theoretical content suggested by others. Furthermore, the analysis has revealed that language teachers need to be constantly motivated, inspired and reassured that they are doing their job well. Finally, the findings show that, apart from creating their own personal learning networks in Facebook groups, their members treat them as arenas for promoting their products, services, or events.
Introduction
Social media are a type of online communication during which its participants create, share and/ or exchange content, collaborate or network in virtual communities (Rouse 2016) . Social media include, among others (Foreman 2017 ):
• social networks, for instance,
• LinkedIn, a social network for professionals who want to find new career opportunities (Nations 2018 );
• Twitter, a site where people communicate in short messages called tweets creating a stream of quick updates from friends, family, scholars, news journalists, experts, etc. (Gil 2018 ).
• media sharing networks, for instance,
• Instagram, an application for sharing photos and videos from a smartphone;
• YouTube, a free video-sharing service where users watch, like, share, comment on, and upload any videos they deem to be interesting.
• discussion forums, for instance,
• Quora, a question-and-answer site;
• Digg, a news aggregator which features user-submitted news stories which are then voted up or down by the user community.
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• bookmarking and content curation networks, for instance,
• Pinterest, a web-based pinboard (Moreau 2018) , where users save images they found on the Internet to different boards which are used to categorize one's collection of images;
• Flipboard, a platform which aggregates articles, video, and social media into a personalized digital magazine (Willson 2017 ).
• blogging and publishing networks. They include, among others,
• WordPress most popular tool for creating websites which range from simple blogs to professional business sites (Biglione 2016 ).
• Tumblr a microblogging platform. Each user has their own Tumbleblog where they can publish short texts, images, quotes, links, video, audio and chats (Gunelius 2018) .
Interestingly, social media are have attracted attention of scholars from various disciplines:
"From psychiatrists to education scholars, from biologists to mathematicians, it seems that the potential (and drawbacks) of social media are debated across disciplinary lines" (Velestianos 2016: 5) .
In language education teachers are encouraged to make social media a teaching tool as children and teenagers frequently turn to them by default (Gibson 2012) . According to Alrubail (2017) , Instagram, Twitter, Facebook, Tumblr, and even Snapchat are used by students, and can be introduced to language classrooms to develop students' overall communication, micro-writing and writing skills with the emphasis on, for example, tone, writing conventions, and levels of formality (King 2017) .
Moreover, social media offer students a richer target language input, greater and more varied interaction and feedback opportunities (Golonka et al. 2014 , in: Xodabande 2017 , greater opportunities for meaningful and authentic language use than are available in the classroom (Richards 2015 , in: Xodabande 2017 , and promote autonomous learning of selected language aspects (Xodabande 2017 ).
However, apart from becoming an effective teaching tool, social media can support teachers in their professional development. For instance they can provide educators with a free, in the majority of cases, access to resources which teachers cannot afford or obtain due to financial and/or location constraints (Dede et al. 2009, in: Carpenter and Krutka 2015: 31) . Furthermore, thanks to social media it is easier for teachers to combat the feeling of isolation (Hoskins 2015) and find partners for communication and collaboration (Vavasseur & MacGregor 2008; Wesely 2013, in: Carpenter and Krutka 2015: 31) : "(…) with such a wealth of opportunities to connect with and learn from fellow educators on platforms such as Twitter, it would seem to make sense to include social media in your professional development toolkit" (Hoskins 2015) .
The aim of this article is to briefly characterize the largest social networking site in the world (Santos and Rogers 2012) , i.e. Facebook, and its use in language learning and teaching, and to analyse in details the posts from two groups for English teachers to see what content theirmembers share, what questions they pose and what answers the seek and how all these issues reflect their professional and personal needs as well as their development as language teaching professionals. (Rouse 2010) . In 2006 Facebook introduced five more reactions buttons called "Love," "Haha," "Wow," "Sad," and "Angry." which "are meant to help its 1.44 billion users show empathy in the instances where leaving a 'like' may not feel like the most appropriate response" (Heath 2016 ).
Facebook in language teaching and learning
Facebook's public features include (Rouse 2014 ):
• pages -they allow its users to create and promote a public page devoted to a specific topic;
• events -they allow Facebook users to create and publicize an event, invite audience and track who plans to participate;
• market place -it enables users to buy and sell items in their area;
• presence technology -it lets Facebook users see which contacts are online and chat with people they befriended;
• groups -they allow their members to come together around a common cause, issue or activity e.g. to organize events, share their opinions, look for and share advice, post photos or other related content (Black 2017) . Groups can be set up and managed by any Facebook user and one person can join up to 6,000 groups.
Originally created for socializing, Facebook, just like other social media sites, is gradually being acknowledged by subject and language teachers who appreciate its value as a resource and sharing tool (Bissessar 2014: 122) . Facebook has been used, for instance, to investigate whether it could help undergraduate students improve their English language proficiency, critical thinking, comprehension, skills, and motivation (Faryadi 2017) , whether it could be integrated into a universitylevel English writing course (Yu 2014) , whether it could support collaborative activities in higher education (Amasha and Alkhalaf 2014) , or whether it could encourage learners' participation in information-sharing (Omar et al. 2012) .
Language teachers can also use Facebook in simpler ways in language classrooms. According to Pappas (2013) , the most professional way to establish online classroom community is by creating a Facebook page or group. Contrary to a page which can be accessed and liked by anyone, a group can become a more intimate place where students meet. To encourage stronger bonds and protect the privacy of its members the group should be "closed" (ibidem). In the first place, a Facebook group could be used asa 'broadcast' account (Britland 2012 3. The study Lantz-Andersson et al. (2017) argue that teacher discussions in professional online communities are still relatively unexplored. In the literature review on social media in teacher professional development presented by Greenhow et al. (2018) it is Twitter that seems to be the most frequently researched platform. Furthermore, there is a dearth of studies devoted solely to the role of membership in Facebook groups for English teachers and its significance for professional development.
That is why a decision was made to conduct a small scale research project with the aim of analysing discussions held by members of two Facebook groups for English language teachers.
The following research questions were asked:
• What categories of posts can be found in the two groups?
• What is the content of the posts shared by members of both groups?
The analysed posts in the study come from two generic Facebook groups for English teachers, which were found through Facebook's internal search engine, with the search term "English teachers". In order to ensure the anonymity of their members, the groups will be labelled as group A and group B. As of April 2018, group A had 227 972 members and 3 administrators, while group B had 95 167 members and 5 administrators. To assess the activity of participants in the Facebook groups examined for the purposes of the study the author of the article joined both groups, but did not publish, comment, share, or like any of the posts over the duration of the study. The posts were gathered for the first two weeks of March 2018 and a total of 240 posts (120 posts from each group) were subjected to quantitative and qualitative analysis. The author decided against quoting posts directly to better preserve the anonymity of the group members.
Analysis of the results

Categories of posts
The author analysed the posts from the two groups ( 
Content of the posts a) Asking for advice/asking a language question
Professional development is, among others, an evolving process of self-disclosure, reflection and growth (Diaz-Maggioli 2003) . For language teachers growth means, apart from the enhancement of all aspects of the person (Iannone 2017 ) and the development of teaching skills, also the improvement of their language skills.
Facebook groups are a good place to ask questions related to professional development, as contrary to participation in language or methodology courses, group membership carries no cost.
Moreover, questions are usually answered quickly and pooled teaching experiences, skills and language knowledge of group members will probably not leave a problem unsolved.
The analysis of the posts has shown that overall questions asked by members of both groups can be divided into the following categories: aspects of language teaching (this category is present in both groups and comprises questions concerning materials for students, materials for one's own development and questions concerning teaching approaches and techniques), general education issues (this category is present only in group A) and linguistic issues (this category is present only in group B). In the analysed sample there are no questions that could be labelled as relating to personal aspect of one's growth. Interestingly, in both groups questions received the greatest number of comments of all posts in the sample: in group A there were 27 questions and 222 comments altogether, while in groupB there were 24 questions and 205 comments. The analysis of problems posted by the supposed novice teachers leads us to suspect that they lack basic knowledge of methodology and/or teaching skills. The question is whether this is due to the poor quality of training they had received or the fact that they were allowed to teach with no qualifications.
It should also be stressed that the teachers' queries include problems to which solutions can be found in methodology textbooks, and questions which can be adequately answered by experienced instructors, as well as unusual and unorthodox problems. It would be interesting to interview teachers with such an unconventional approach to developing their learners' skills about who or what motivates them to do so.
There are very few language questions in the analysed sample. However, one only needs to use the search term "meaning of" to find more linguistic issues that teachers in both groups struggle with. The three language questions in group B (Table 3, items 22, 23, 24) concern three different problems and therefore no general conclusions can be drawn about the linguistic needs of members of both groups.
The general education question (Table 2 , item 27) is not connected with language teaching.
However, language teachers need to know development characteristics of different age group to effectively choose and/or design activities and plan lessons. For that reason they should be able to assess whether unscrambling words (school objects vocabulary) is appropriate homework for a 5-year-old boy who is just beginning to read and write.
As mentioned earlier, in both groups the questions received the greatest number of comments in the whole sample. The analysis of the comments is beyond the scope of this article, but it could reveal how useful these pieces of advice are, as well as how different or similar teachers' approaches to solving one problem are.
b) Links to websites
Nowadays teachers are not restricted to the participation in offline training courses to pursue their professional development. A wide availability of online materials: articles, webinars, training films, means that teachers can improve their skills whenever and however they want. On the one hand this abundance offers teachers limitless development opportunities, on the other hand, however, it is easy to feel overwhelmed or lost while searching for the latest and mostvaluable sources of information. Turning to Facebook groups while looking for adequate materials might be a good idea, as the information that their members share is pre-selected and if someone is recommending, for example, a worksheet or an article, they might be of more usefulness.
In the analysed sample of posts there are links which take teachers to websites with articles they might use tobroaden their knowledge of language teaching methodology and refresh their teaching skills. In group B there are 23 such links and 18 of them were posted by the group administrator. Some of these pre-selected articles are more theoretically angled, e.g. item 4 in Table 5 , and some suggest practical solutions, e.g. item 22 or 12 in Table 4 . Collaborative learning is the issue that appears in both groups, and in group B it was highly popular: it received 54 likes (perhaps due to the fact that it was free and ELT Journal usually offers only paid access). In group A there were only four such posts (see Table 5 ). These shares from personal pages can be treated as a form of self-promotion and the bigger the group, the more people will see the link and visit the website. Just like with links to personal websites, a big volume of website traffic is likely to attract, for instance, advertisers, and some visitors can become customers. The links to personal posts in group A also received a greater number of likes and shares, i.e. 179 and 44 respectively, than links to similar posts in group B 37 and 4 respectively.
Usually, such a post in both groups contains a link to a website with a theoretical article on language teaching, an article with practical teaching tips, a film explaining intricacies of the English language, a film with tips on how to, for instance, deal with anxiety, a filmpresenting real-life events with a question on how it could be used in a language classroom, a lesson plan, a worksheet, information about an event, a selection of interactive classroom tools, etc. Group members also share posts with a poster or a video illustrating a language aspect, a funny gif or ecard illustrating teacher's life.
The most popular post in group A was a link to a film about a boy who turned a subway platform into his therapy office -it received 102 likes. The group members were also asked how they would use it in their classrooms. The most popular link shared from a personal page was the one with a link to a YouTube film about a speaking challenge -it received 37 likes.
In group B the most popular post was the one with a film about a Japanese kindergarten with no walls titled Kids need a small dose of danger -it received 96 likes. The most popular link shared from a personal page was the one with an article on interactive tools such as pie simulator, countdown timer or a classroom timer.
d) Motivational posters for teachers
Praver and Oga-Baldwin (2008: 1) observe that the motivation level of the teacher is one of the most frequently overlooked aspects of second language acquisition. They further stress that teachers do not find it easy to maintain their intrinsic motivation to work with students due to such factors as, for example, the work environment or student response to instruction. It is no wonder then that members of both groups publish posters whose aim is to motivate and inspire their colleagues. The motivational posts received 584 likes, 35 comments and 134 shares.
In group B there are 11 posts with motivational and information contents; 6 of them were posted by the group administrator and their titles are as follows:
• Growth happens when you …
• Great teachers do …
• The purpose of education is (a quote by Robert M. Hutchins)
• What students remember most about teachers
• Types of student inquiry
• Every child needs a champion.
The first three posts in this category received a similar number of likes: 51, 50 and 47 respectively which suggest that teachers need more than learning new teaching techniques or familiarizing themselves with the latest theories of language teaching. The remaining posters from this category can be divided into three groups:
• student-related posters
• How creativity gets killed
• Cultivating literacy by growing young readers In group B there are four inspirational and informational posters -two of them are related to teachers' emotional needs:
• The day you really become a teacher. This post received a remarkable 283 likes which further corroborates the previous statement on teachers' emotional needs. This post was also shared by 83 and commented by 26 people.
• How integrated technology is in your classroom.
The other two might be related to any profession:
• a poster with a quote on feedback by Bill Gates,
• a poster with a quote by Nelson Mandela with a motivational text underneath on teaching and methodology. In group A there are 4 posts by people who wanted to find:
1. penfriends for students aged 11 so they could develop their writing skills. This post received the greatest number of likes and comments, i.e. 42 and 31 respectively. This indicates that the project was appreciated by the group members. This is possibly related to the fact that it is difficult to teach writing in a meaningful context, especially to young teenagers.
2. conversational partners for students 11-14 who want to improve their English through Skype interviews;
3. "snail mail" pen pals for non-native English speaking students aged 10/11; 4. pen pals for students aged 9/10 years to discuss different types of food around the world.
One request for partners was posted by a person who wanted to cooperate with other teachers in an eTwinnig project about "the conquest of space through mythology and astrology". This post received only one like, perhaps due to the esoteric nature of the project.
In group B one post was written by a person who was searching for pen pals from different countries for Korean students aged 10-15. The second posts was by a member who was looking for partners to a project on renewable energy taking place in a Turkish vocational school. The third request was written by a teacher who wanted to get in touch with other teacherswho do "little"
projects with kids to exchange ideas and the effects of their work. It was this post that received the greatest number of likes and comments, i.e. 30 and 17 respectively. This suggests there are teachers who work with children this way and would like to share their experiences.
f) Questionnaires
Facebook groups for teachers are an excellent arena for promoting one's or company's educational products and services. Additionally, the sheer number of members, their different teaching experiences and the educational settings they work in attract researchers who post: larger samples are a source of more data and provide a better picture for analysis. In the analysed samples of posts there are 5 questionnaires: 3 in group A, and 2 in group B.
All the questionnaires in group A were created with the help of GoogleDocs. The aim of the first questionnaire was to gather information on art, dance, games and music in different countries. The obtained data would be used to develop a curriculum for primary school teachers to broaden their awareness of cultural variety around the world. The second questionnaire was posted by a B.A. student who was researchingthe reception (the naturalness) of selected phrase and sentences by native speakers of English. The third questionnaire was posted by a student of industrial design who wanted to learn how often teachers of English use presenter devices and what their presenter habits are.
In group B the first questionnaire was also developed with the help of GoogleDocs and was devoted to the use of ICT in the language classroom. The second questionnaire in group B was created with the help of Facebook tools for creating polls. Its creator it wanted to see which course books English teachers found most interesting while working with adult language learners.
The number of questionnaires in the analysed sample is small but it is enough to use the search term "survey" to find more than 30 surveys in each group posted by, for example, professional researchers or BA or MA students.
g) Videos
Apart from sharing links to websites or post from other Facebook pages or groups, members of both groups share links to videos. Some of these links take group members to professional YouTube channels created either by an individual group member or by an organization, e.g. a publisher. Just like with links to members' own websites, the author of the article decided not to reveal the links in order to ensure the anonymity of the group members.
In these YouTube channels one can watch videos with teaching tips, e.g. how to plan group work effectively, how to conduct discussion activities, vocabulary lessons, e.g. how to use phrasal verbs or how to talk about fruit and vegetables (such lesson usually take place in real-life context, for example in New York or in a supermarket) grammar lessons based on Disney movies, a grammar lesson on English articles, etc.
There are also amateur videos showing lesson fragments, e.g. how to work with an interactive whiteboard, how to write complete answers to questions or amateur videos devoted to selected language aspects e.g. how to pronounce letter "a" in different words.Moreover, one can find a link to a YouTube playlist with a films devoted to most common mistakes in English, a film with a South-African sharing her views on the pros and cons of living in New Zealand, or a video with a song the aim of which is to help students remember gerunds and infinitives. A link to one's own websites, Facebook pages, YouTube channels or lessons can become a tool for self-promotion.
h) Advertising events/courses
Due to their large memberships with varied needs, Facebook groups can become an advertising board for different events and courses. The posts in group A received 134 likes, 6 comments and 14
shares while the only post in group B received neither of them.
In the analysed sample in group A there are three such posts:
• a link to a teaching course for non-native teachers in Russia. 124 people liked this post which might suggest how needed such courses are in certain parts of the world;
• a link to a sign-up form for VII Annual Round In group B there is one post advertising an event devoted to best practices in teaching foreign children in primary and secondary education. The event was held in Milton Keynes.
i) Language posters
Apart from asking language questions, members of group Bpost posters which explain the meaning of language expressions (mostly vocabulary).
There are 16 such posts in group A; 13 posts contain one poster, one post contains 3 posters explaining the meaning of "for" and "since", another one contains 19 posters with different business
expressions and yet another one contains 4 posters showing relations between family members.
Members of group A greatly appreciate these posters, which is reflected in the number of likes they received: 514. The most popular one in terms of "likes" was the poster illustrating the meaning of prepositions with 90 likes (see Figure 2) , and the least popular one was the poster explaining the meaning of the idiom "eye candy" (see Figure 3) . It would be interesting to analyse why these posts were so appreciated by the teachers: whether it is because teachers still struggle with similar issues or whether they would like to use them in their language classrooms. It is also intriguing that there are no similar posts in group B. This might be due to the nature of the two groups' membership, but it is impossible to say for certain without more thorough examination.
Conclusions
The findings of the study show that members of both groups publish posts in which they ask how they could help their students, as well as those in which they discuss their own professional and personal needs. As for the teachers' professional needs, members of both groups show their appreciation not only towards practical solutions, but also towards the theoretical content suggested by others. The findings also show that, apart from creating their own personal learning networks in Facebook groups, their members treat them as arenas for promoting their products (e.g. books,
worksheets, games, training videos, video lessons for students), services (e.g. training courses), or events (e.g. conferences or workshops). As mentioned before, the larger the group, the greater the likelihood of attracting visitors to one's personal website or blog and turning them into customers.
Interestingly, an insight into both groups has shown how a group administrator might affect the type of published content not only in terms of removing offensive posts and comments or moderating discussions, but most of all by promoting certain types of theoretical approaches to teaching or practical classroom solutions.
Similar studies, but on a larger scale, could be conducted by course developers. By observing a large and varied number of Facebook groups for teachers they would be able to redesign their curricula so as to adequately respond to teachers' theoretical and practical needs: it might be assumed that in an increased number of posts recurring issues will appear. Teachers could also be trained how to promote themselves in professional way in an online environment, i.e. how to create easy to navigate websites or record good quality films, or create professional event or conference advertisements, as some of the promotional materials in the analysed sample were not attractive enough to encourage people to buy a product or service. Course developers could also train language instructors how to design online games or interactive activities which were greatly appreciated by the members.
Finally, the analysis of the posts has revealed that language teachers need more than broadening their teaching skills and knowledge or being able to adequately respond to students' needs: they need to be constantly motivated, inspired and reassured that they are doing their job well.
